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ABSTRACT
Title: A descriptive study of students' receptivity to role 
playing
Author: Oya Katirci
Thesis Chairperson: Dr. Teri Haas, MA TEFL Program 
Thesis Committee Members: Dr. Phyllis Lim, Ms. Bena Gul
Peker, Bilkent University, MA TEFL 
Program
This study sought to investigate the receptivity of learners to 
role playing. This study mainly aimed at learning if Turkish high 
school students agree with the researchers who have made many positive 
assumptions about role playing.The study was conducted with 12 students 
of the upper- intermediate EFL level at the Bilkent University 
Preparatory School (BUPS) in Ankara, Turkey.
In this study, to determine the extent of students' receptivity to 
role playing, the researcher investigated five aspects of receptivity:
VHow receptive are learners to their fellow learners? How receptive are 
learners to the teacher's way of teaching? How receptive are learners 
to the teaching materials? How receptive are learners to being 
successful? How receptive are learners to the idea of communicating 
with others?
To identify students' receptivity, data gathered from three 
different sources--observations, a students' questionnaire, and an 
interview with the teacher--were triangulated. The emerging themes 
revealed that students are receptive to imaginative role play 
activities.
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CHAPTER 1 : INTRODUCTION 
Background of the Problem
For the second and foreign language teaching profession, the past 
decade has been a period of growing concern with "meaning." Drama 
activities have recently been accepted in Europe and the United States 
as meaningful communicative activities in second language classrooms,
Via (1985) explains:
Perhaps it was a shift in the language teaching profession 
toward a greater emphasis on meaningful communicative activities 
instead of mechanical drills that gave drama its push, because 
people realized that by using drama, it was possible to engage 
students in meaningful activities. (p. 12)
Savignon (1983) states the importance of "meaning" in teaching English 
as follows: V
The importance of meaningful language use at all stages in the 
acquisition of second language communicative skills has come to be 
recognized by language teachers around the world..."Real 
communication"--as opposed to the drill-like pseudocommunication 
to which teachers and learners have been accustomed--"meaningful 
activity", and "spontaneous expression" are now familiar terms in 
discussions of what should go on in a language classroom. (p. v) 
The term "communicative competence" has appeared in teaching English as 
a foreign language area as a result of the need for communication in a 
meaningful context as a dynamic process. Savignon (1972) defines 
communicative competence as "the ability to function in a truly 
communicative setting." (p. 2). According to Littlewood (1981), 
communicative competence is "using the language spontaneously and 
flexibly in order to express the intended message, and developing skills 
and strategies for using language to communicate meanings as effectively
and strategies for using language to communicate meanings as effectively 
as possible in concrete situations being aware of the social meaning of 
language forms." (p. 6)
It can be said that the course of language teaching methodology 
has never run smooth, and the development of communicative language 
teaching in recent years is no exception. Savignon (1983) explains the 
development of the communicative competence as being traced to two 
sources, one being the theoretical perspective that comes from 
discussions in psychology, linguistics, and communication theory, and 
the other being the practical perspective that comes from pedagogical 
needs and concerns. According to her, in both theory and practice the 
perspective provided by the concept of communicative competence is 
broader than the narrowly descriptive linguistic view and the 
structuralist approach to language description that vcharacterized L2 
methodologies prior to the mid-twentieth century. She further asserts 
that the notion of communicative competence goes beyond the narrowly 
defined language views; rather it looks at language and learners in 
their social context or settings.
Drama can be introduced as one powerful means of communicative 
language teaching. It is emphasized by Via (1985) that "a play is all 
communication; we don't talk in pattern practices and drills, we talk in 
ideas, we talk with emotion, we talk with feeling--and we must add this 
to the words if we are going to have true communication."
Drama has been widely used in the ESL settings as mentioned above. 
It is worth mentioning one of the studies carried out in ESL 
environment. Stern (1983) conducted an informal survey at the 
University of California, in Los Angeles, with 24 ESL advanced level 
students, which supported the value of drama activities. Observations 
and questionnaires given both to the students and their teacher showed
that the students felt that dramatic activities had helped them gain 
self-confidence in speaking English and become less embarrassed when 
speaking in front of a group. They had enjoyed participating in these 
activities and were motivated to participate in more.
Research that has been carried out at two different universities 
in Turkey by two Turkish teachers of English as a foreign language,
Ayral (1989) and Berktin (1992), supported the idea that drama 
teclriniques are effective ways to teach a language because they improve 
students' communicative competence which Hymes (1967) and Paulston 
(1974) (cited in Brown, 1994, p. 227) define as "knowledge that enables 
a person to communicate functionally and interactively." These studies 
done by Ayral (1991) and Berktin (1992) were conducted to see how 
effective drama activities are for second language acquisition (SLA) for 
university students. We do not, however, know how high school students 
feel about drama as there is no research on students' feelings about 
drama activities in the literature. Teachers, therefore, may still come 
up with a variety of objections to the use of role play as Ladousse 
(1987) explains:
Many teachers say: "It will create chaos in my classroom." "It is 
just practice-my students won't actually learn anything." "My 
students can't act, they are too shy." They claim that their 
students say: "I don't want to be someone else", and "I can't 
think of anything to say. These remarks reveal some 
problems... [one of which is that] the concept of learning is often 
understood in a narrow and limited way" (p. 7).
These objections may stem from a lack of awareness of students' real 
feelings about drama activities. Thus, a study that examines high 
school students' receptivity may contribute to the awareness of the 
value of the drama activities in terms of the students' perspective in
general and specifically for high school students. In other words, a 
study that examines how these students feel about drama or if they are 
open to the experience of involving in drama activities, that is to say, 
if students are receptive to drama activities would be illuminative. 
"Receptivity” is not a common term in the area of English language 
teaching. Allwright and Bailey (1991) have introduced this term into 
the field of classroom research and define it as "openness to any 
experience that a person is involved in." (p. 158)
Therefore, this study aims to investigate the value of drama at a 
Turkish high school by looking at students' receptivity to one sort of 
drama activities (role play) and describing the role play activities 
through classroom observation at a private high school. Thus, such a 
study which will examine Turkish high school students' feelings about 
drama activities could introduce new methods to utilize for the teachers 
who may wish to develop the methodology they use.
Many of the graduates of Turkish state schools cannot speak 
English due to the lack of communicative classes that fail to improve 
students' communicative competence as reported by Ayral (1989). She 
stated that in EFL classes in state high schools in Turkey, most 
students can hardly use the English language effectively although they 
have been taught for about six years. The reason for this failure, the 
researcher suggests, could be a discouraging environment for language 
learning, such as an overemphasis on memorization or translation 
activities in the classroom.
It is a commonly accepted fact that drama is not a widely-used 
technique for language classes in Turkish state high schools. In some 
contexts, the purpose of using drama may not even be clearly understood. 
Teachers still do not use drama in their classes: some do not know how 
to use drama or what drama is, and some others do not believe that high
school students who are between 12 to 15 years of age will enjoy it and 
they will be receptive if drama activities are used in their classes.
The experience that the researcher was involved in could be the 
evidence for the undesirable situation in Turkish state high schools.
The researcher used drama activities with both private high school 
students and university students. From her experience, she believes 
that drama activities are valuable to use with high school students.
She also believes that high school students between the ages of 12 to 16 
enjoy drama activities. This study can provide an empirical base to 
convince the teachers of English at state high schools to try drama in 
their classes.
In addition, the researcher visited two Turkish state middle 
school teachers of EFL in Ankara to interview so as to examine if drama 
activities were used in their classes. These informal interviews 
revealed that they did not have much information about drama activities 
and did not believe that role plays would work well if they used them in 
their classes as they think that their students would not enjoy drama 
activities. Furthermore, in many Turkish state high schools, the 
traditional methods of teaching EFL and also the same materials are used 
over the years in. The researcher's daughter, for example, is a student 
at a state conservatory middle school. In her English lesson, she uses 
the same English book which the researcher used twenty years ago in 
middle school. Drama activities are never used in her daughter's class. 
The teacher prefers the traditional way of teaching English, the Grammar 
Translation Method, which puts much importance on the structure of a 
language and focuses upon translation from target language to the first 
language rather than communication. Thus, the students in this class 
may not be receptive to the lessons and may not improve their English 
language. As a result of this. In Turkey, it is generally thought that
English is taught better at private high schools than in state high 
schools and prepares learners for English medium universities which have 
been increasing in number for the last decade in Turkey.
As can be observed from these informal interviews and 
observations, there was a need to observe a high school class where role 
play was used in order to present a model to those teachers.
Statement of the Research Question 
In this study, the following research question will be 
investigated: "How receptive are high school students to role play?".
Under receptivity, the following questions will be explored:
During role play activities,
1) How receptive are learners to their fellow learners?
2) How receptive are learners to the teachers way of
teaching?
3) How receptive are learners to teaching materials?
4) How receptive are learners to being successful language
learners?
5) How receptive are learners to the idea of communicating with others?
The first and the fifth aspects of receptivity may seem similar, 
but the first one is the prerequisite for the second one in a way. This 
study also examined if role play activités had the role in preparing 
students to become receptive to the others outside the classroom through 
making them receptive to their classmates as a first step.
Significance and Relevance of the Study 
There are, two main reasons for this study. The first reason is 
that this study may introduce a useful way of helping the teachers of 
English in the state high schools become aware of how to do role plays 
and the value of drama activities through looking at students' 
receptivity when role play is used. Introducing new facts or arguments
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may change those teachers beliefs about their students' feelings about 
role play activities.
It is hoped that, the results of this study will help to change 
teachers' preconceived notions about the use of role play in second 
language classrooms. It should be noted that despite the poorly 
resourced classrooms and facilities for the state high schools as 
Fanselow (1992) states it is the teacher who can explore a variety of 
classroom applications.
To sum up, the class at BUPS where role play was used for 
communication, as a natural setting to observe, could be a good model to 
persuade the teachers of English who may not think or agree that role 
playing is one of the effective drama techniques to use in their classes 
to teach English language for communication.
CHAPTER II: LITERATURE REVIEW 
Introduction
This chapter first discusses the need for communicative language 
teaching in teaching English as a Foreign Language to enhance 
communication. Secondly, one of the effective drama techniques (role 
playing) is introduced as a means of achieving Communicative Language 
Teaching (CLT). Thirdly, the use of group work in drama activities is 
presented. Then, the studies done on drama activities are mentioned in 
detail. Finally, students' receptivity to role playing, the focus of 
this study is discussed.
Communicative Language Teaching
Communicative language teaching, or the teaching of language for 
communication, has been the center of the discussions about methodology 
in foreign language teaching for the last decade. A multitude of books, 
journal articles, and conference papers, in addition to an array of 
teaching materials, have been written under the banner of this movement. 
Savignon (1984), for example, states that realization of communicative 
language teaching is the recognition of the need for a new method which 
will prepare learners to use the language they are learning. She goes 
on to say that mastering grammatical structures does not work adequately 
well in that sense, so the Communicative Approach can provide the 
learner with adequate and appropriate use of English. In a similar 
vein, Nunan (1989) summarizes the essence of communicative language 
teaching as follows:
In terms of learning, it is generally accepted that we need to 
distinguish between "learning that" and "knowing how". In other 
words, we need to distinguish between knowing various grammatical 
rules and being able to use the rules effectively and 
appropriately when communicating. This view has underpinned
communicative language teaching. (p.l2)
Communication is the basic requirement to learn a language. For 
communication to take place in a classroom setting, teachers are likely 
to need to explore ways to provide students with activities to involve 
them into communication. Better communication may mean better 
understanding of ourselves and others. It can be argued that a better 
method for foreign language teaching may be needed because of the 
inadequacy of the methods being currently used in terms of communication 
especially in developing countries. In Turkey, as one example of 
developing countries, similar problems still exist in teaching English 
as a Foreign Language. Widdowson (1979), in one of his articles about 
the problem in the teaching of English in developing countries, argues 
as follows:
The problem is that students, and especially those ip 
developing countries, who have received several years of formal 
English teaching, frequently remain deficient in the ability to 
actually use the language... Efficient learning involves 
understanding how language operates in communication, and it is 
precisely this which students appear not to acquire during their 
years of learning English in the secondary schools. (p. 117) 
Widdowson further claims that the reason for this undesirable 
consequence may be the secondary school teachers' preference of the 
language teaching method which does not attempt to teach English for 
communication and lacking communicative classroom environment. He 
concludes that if only teachers of English could be persuaded to put the 
communicative language teaching into practice, then the problems may 
disappear. Similarly, if the Turkish teachers of EFL who may not be 
willing to agree with the effectiveness of drama activities as 
communicative language teaching were persuaded to use drama in their
classes, students at state high schools could benefit from the 
effectiveness of drama activities for communication. The idea 
underlying these lines defines the situation in Turkey as a developing 
country. As mentioned in the Introduction, students in state high 
schools in Turkey share similar problems with the students in other 
developing countries.
Use of Drama
In communicative language teaching, drama techniques could be 
utilized by the teachers seeking a new method to teach English 
communicatively. In particular, Wessels (1987) recommends drama as one 
of the effective techniques of communicative language teaching, claiming 
that drama emphasizes the role of the learner as an active participant 
rather than a passive receptor. He further asserts that the use of 
drama can involve natural communication a^d offer the enthusiastic 
teacher a means of bringing classroom interaction to life.
In commenting on the value of drama in communicative language 
teaching. Via (1985) claims that language is not learned through rote 
memorization and drill, and adds, "What I am talking about is 
communication. Memorization and recitation have little to do with 
communication or drama or meaningful conversation. It has taken 
teachers a long time to recognize this fact, and sadly enough, many 
still do not. Drama in the second language classroom is concerned first 
and foremost with communication and problem solving that will create 
useful and meaningful language." (p. 13)
Drama has many prominent functions in teaching English for 
communication. Maley and Duff (1982) outline these functions as 
follows; First, dramatic activities are based on working cooperatively. 
Such activities entail giving and accepting ideas, discussing on a 
specific matter to develop a play to act out, and preparing material to
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use in a play. Similarly, dramatic activities are those which give the 
students an opportunity to use their own personalities in creating the 
material on which the language class is to be based. It can be said 
that drama helps language teachers keep more than thirty people active 
all the time by making use of the "dormant potential in the room."
(Maley and Duff, 1982)
The Role of Group Work in Drama Activities 
Drama also serves as a tool for the teachers to utilize the 
techniques in drama activities carried out in "groups". Group 
activities are part of the communicative approach to contribute to 
communication within fellow learners. The interest in "group work" 
activities has developed among the teachers of EFL as through group work 
it can become easier to control crowded classes. According to Brumfit 
(1984), that is partly ba^ed on the concern to avoid authoritarian 
structures in schools and partly from the implications of progressive 
educational philosophies. He further explains the philosophy of using 
group work as "small groups requires learners to operate with a great 
deal more than language alone, and personal and social needs will be 
expressed and responded to, simply as a result of the presence of 
several human beings together for a cooperative purpose." (p. 74)
Moreover, drama is concerned with the world of "let's pretend", 
communicating with others means our acting out various roles in everyday 
life. Similarly, in a classroom context, students are asked to imagine 
themselves in a situation which is likely to happen outside the 
classroom. Learners, by working with their classmates, can create 
interesting ideas by using their power of imagination, and share their 
new ideas with one another while doing role play. In this sense, 
Ladousse (1975) emphasizes the value of drama activities in terms of its 
power of creating such communicative situations as "a group of students
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carrying out a successful role play in a classroom which has much in 
common with a group of children playing schools, doctors and nurses, or 
Star Wars. Both are unselfconsciously creating their own reality and, 
by doing so, are experimenting with their knowledge of the real world 
and developing their ability to interact with other people." (p. 5)
In dramatic activities, the use of group work may contribute to 
the increase in participation or involvement of the individuals in the 
task of learning a foreign language. Students having different 
abilities can meet and mix in small groups while doing drama activities, 
which may result in students' receptivity to fellow learners. 
Furthermore, Pica (1994) outlines the rationale for using group work as 
follows:
Teachers' rationale for using group work is often based on 
practical concerns. Thus, group work is often used as a 
compensatory practice employed in large classrooms, or even not- 
so-large ones, as a way of giving learners more speaking turns 
than are possible during teacher-led instruction. Or it is 
used to provide a nonthreatening context in which 
students can work together on L2 skills, (p. 61)
She draws conclusions from the studies done on group work to state that 
group work seems to work better with some classroom tasks than others as 
long as groups work on information-gap tasks, which require a two-way 
exchange of information and participation among all group members. This 
conclusion may highlight the importance of communicative tasks used in 
dramatic activities.
Role Play as One Drama Technique
Ladousse (1987) outlines some of the reasons for using role play 
as a technique of drama in EFL: Students often find classroom language 
inadequate for real life target situations and that leads to many
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special reasons for using role play: Through role play activities we can 
teach our students how to use structures and vocabulary. We can also 
help our students be aware of the importance of communication in 
classroom for language learning as role play puts students in creative 
and meaningful environment through social skills such as working or 
traveling in an international context which prepare students for 
specific roles in their lives. Likewise, according to Rosensweing 
(1974), role play provides students with a real lifelike situation to a 
problem through acting (cited in Celce-Murcia and Hilles, 1988).
Role play may help shy students participate in conversations with 
a mask hiding them behind its shadows. The most important function of 
role playing is that perhaps it helps involve students into enjoying 
experience which may result in communicative learning. River (1981) 
supports this claim by saying "in role play, students lose all their 
negative feelings such as inhibition and embarrassment through taking 
the personality of another person," and Nunan (1988) puts it as "role 
play activities motivate students as they put the students such a dress 
rehearsal for real-life encounters" (cited in Al-Arishi, 1994). Stern 
(1980) also hypothesizes that drama activities increase motivation, 
heighten self-esteem, encourage empathy, and lower sensitivity to 
rejection. Kukla (1987), similarly, agrees that drama as a learning 
medium gives learners the opportunity to explore ways of thinking not 
otherwise available to them and to experience meaningful learning, even 
it motivates them by giving them a need to speak.
Research on Communicative Language Teaching Through Drama
In Turkey, little attention has been paid to the use of drama as 
communication in teaching English as a Foreign Language. In particular 
universities, however the few studies carried out on drama by Turkish 
researchers in Turkish universities support the value of communicative
13
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language teaching trend through drama. However, these studies seem to 
have had little impact in EFL contexts, especially in Turkish state high 
schools. The studies carried out in Turkey may show the desirability of 
new English language teaching methods which incorporate role playing 
instead of traditional ones, such as the Grammar Translation Method and 
Audio Lingual Method. This is particularly valid for students in their 
early ages.
One of the studies, carried out by Ayral (1991) on the use of 
drama in communicative language aimed to find a solution to the problems 
that the students at Bilkent University School of English Language 
(BUSED were having in their speaking classes which the researcher 
thought failed to develop the students' communicative competence. The 
researcher hypothesized that drama would encourage the students to 
communicate in a meaningful context by creating a natural environment. 
Different types of drama activities, such as miming, role play, 
improvisation, were implemented in four skills--reading, writing, 
listening, speaking--in her own class with 23 students whose ages ranged 
from 17 to 22 for 25 class hours over a period of ten weeks. The data 
were collected through mid-semester oral tests to determine to what 
extent the drama activities showed that drama contributed to the 
improvement of the students' communicative competence. The students' 
speaking skill was evaluated against four criteria: pronunciation, 
accuracy, fluency, and appropriacy. The results showed that the 
students gained competence in speaking English. The conclusions that 
the researcher drew from this study were that after the implementation 
of drama activities, the students developed their fluency by focusing on 
the communicative needs of characters in actual meaningful contexts.
Another study by Berktin (1992) investigated the extent to which 
dramatic activities affect one's proficiency in using the target
language in appropriate situations. In this experimental study, 26 
students (13 students for control group and 13 for experimental group) 
were chosen as subjects from the service English classes (courses taught 
outside the students' departments) at the Faculty of Agriculture, 
Department of Food Science at Çukurova University. The subjects' age 
ranged between 18 and 20 years. Both groups were given a pre-test. For 
two months, six hours a week, the control group received instruction 
based on a classical method such as the Grammar Translation, or the 
Audio Lingual method. In contrast to the control group, the subjects in 
the experimental group were taught the language by the application of 
role play activities and games. At the end of the treatment, the 
subjects were given a post-test, and oral proficiency examination.
A comparison of the results showed that the experimental group did 
significantly better that the control group. Thus, Berktin (1992) 
concluded that drama activities are important in foreign language 
teaching in that they involve students in the activities in a positive 
way, as the students were given a chance to speak in front of their 
teachers and peers. One can draw the conclusion that drama activities 
encourage students to work cooperatively and motivate each other in the 
language learning process.
Receptivity
In the light of the ideas and suggestions established through this 
chapter about drama in teaching English area so far, it can be said that 
role play may develop fluency, promote interaction, and increase 
motivation in the classroom situation. The importance of the role of 
the teacher who can provide his/her students with suitable and effective 
role play activities has been noted. However, it has also been noted 
that teachers may be resistant to role play as they doubt students' 
receptivity to role playing. Thus, this study attempts to present a
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model to the teachers who may not be inclined to use role play by 
examining students' receptivity to role playing. Allwright and Bailey 
(1991) have recently opened a general discussion on the role of 
students' receptivity in language learning which has implications for 
the role of role play in language learning. In this section, the term 
receptivity and the five aspects of it are defined according to both 
what Allwright and Bailey (1991) say and what other researchers claim 
about the issues directly related with the five aspects of receptivity.
The term "receptivity" is not a common term in classroom research, 
nor in language pedagogy. By receptivity, Allwright and Bailey (1991) 
mean a state of mind, whether permanent or temporary, openness to a 
particular experience that a person is involved. They also state the 
opposite of receptivity as "defensiveness", the state of mind feeling 
threatened by the experience and therefore needing to set up def^ences 
against it. In their use of terms, both "openness" and "defensiveness" 
can be active, rather than merely passive states of mind. That is to 
say, one can be actively receptive to any experience, and therefore be 
working actively to promote the learning experience, or actively 
defensive, taking definite steps to avoid it. It is worthwhile to 
mention that Allwright and Bailey (1991) see the phenomenon in action in 
state school systems where can be seen, for example, that children are 
actively eager in starting to learn a foreign language, but become 
resentful and uncooperative towards the language learning experience 
later on in their school years. This development may be because of the 
classroom learning experience; the method that the teacher uses, that is 
to say, the activities may fail to involve the learners into the 
experience of communication accordingly.
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Components of Receptivity
Allwright and Bailey (1991) outline various aspects of 
receptivity. This study focused on the aspects related to the 
observable events occurring in the class as recommended by Chaudron 
(1988). In this study, students' receptivity to role playing has been 
examined by focusing on five different aspects of receptivity: 1) 
receptivity to fellow learners which means to be open to the experience 
of working with other m.embers of the same class, 2) receptivity to the 
teacher's way of teaching which refers to the students' openness to the 
methodology that the teacher uses, 3) receptivity to teaching material 
which has to do with the students' acceptance of the materials teacher 
presents to use in the classroom, 4) receptivity to being a successful 
learner which refers to the students' motivation to learn what is being 
taught, 5) receptivity to the idea of communicating with others which is 
concerned with the openness to the experience of communication. Each 
component of receptivity is defined below according to both Allwright 
and Bailey and the researchers in the literature.
The first aspect of receptivity, according to Allwright and Bailey 
(1991) is "receptivity to fellow learners", which has pedagogical 
implications for classroom interaction, particularly in teachers' 
efforts to structure group work tasks. They add that some learners may 
not just be open to the experience of working with other members of the 
same class. Allwright and Bailey explain another possibility for the 
learners' being reluctant to the idea of working together as "the more 
proficient may feel they have nothing to gain from interacting with the 
less proficient, or the less proficient may feel demoralized by the 
superior performance of the others. In such cases a lot may depend on 
just how the teacher manages the class". (p. 161)
This is likely to be especially important in language work wherever the
emphasis is on learning by interacting in small groups, with other 
learners and without the teacher's constant attention. For the use of 
group work Geddes, Sturtridge, Oxford, Raz (1990) state the followings: 
Classroom climate is also altered by changing the social structure 
of the classroom through cooperative learning (group work), which 
is often viewed as an essential part of the communicative 
approach...In cooperative learning, the communication shifts from 
the hierarchical, teacher-to-student mode to the networked, 
student-to-student format, (p. 83)
They further explain that Cooperative learning typically involves 
working in pairs or small groups on a language task, such as 
interviewing each other, creating and performing a skit, designing a 
magazine in the target language. Cooperative learning typically makes 
the classroom atmosphere far tjore relaxed and enjoyable and much 
threatening.
The second aspect is "receptivity to the teacher's way of 
teaching". This refers to whether students are receptive to the 
methodology teacher uses. A teacher may be liked as a person, and well 
respected as a professional, and yet not teach in a way that suits 
everybody in the class, to the extent that some learners may not find 
that teacher useful to them. The classroom is organized as a setting 
for communication and communicative activities by the teachers. Along 
the same line, Savignon (1983) attributes the achievement for 
communication to the teacher. She claims that it is the teacher's 
responsibility to encourage, monitor, and help if necessary during the 
activity. The role that the teacher undertakes to involve students in 
communication has to do with the task that students engage in.
The third aspect of receptivity is "receptivity to teaching 
materials". Allwright and Bailey (1991) assert that the textbook used
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in the class may seem to be different to the learners as they are not 
familiar with the way the text book presents the activities. Quite 
closely related to the way of teaching, is that the materials will 
present activities and some bits of the language for the learners to 
work with, not giving the grammar rules and vocabulary listed to. In 
such cases, learners may come to see such materials as generally 
unhelpful, and as a reason for feeling that they are never going to 
succeed as learners. Savignon (1983) asserts that communicative tasks 
depend largely on the individual's willingness to express 
himself/herself in a foreign language, which contributes to 
communication. Widdowson (1979) states that the communicative tasks 
require learners to work in groups, to do role plays, to give their 
personal opinions, and generally, to engage in oral work. The types of 
the activitie^s to be used should be the main concern to take into 
consideration to involve students into an enjoyable experience for 
communication. Rivers (1987) recommends imaginative activities: problem 
solving activities, activities based on incomplete narratives, 
narrative forms that provoke interaction, and activities involving the 
whole class when working in pairs or groups to prepare for role playing.
The fourth aspect is "receptivity to being a successful language 
learner", which has to do with the learner's motivation to learn a 
language. Allwright and Bailey (1991) argue that students' receptivity 
for motivation can be enhanced through classroom procedures that bring 
about positive reinforcement. According to Brown (1994), it seem 
entirely reasonable to suggest that motivation matters in classroom, 
that the most motivated learners are likely to be the most receptive 
ones, at least as long as the teaching meets their needs.
The last aspect is "receptivity to the idea of communicating with 
others ". Allwright and Bailey (1991) claim that some people may not
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actually like communicating, or attempting to communicate with others in 
another language. Some people may not enjoy interactive methods of 
language learning, and thus, it could be said they are not receptive to 
the whole idea of face-to-face communication. Quite closely related to 
the idea of being a successful language learner, is the fact that 
student motivation can be encouraged by teachers aware of their students 
need, for positive reinforcement. Students in their early ages may not 
necessarily have motivation to learn another language. Brown (1994) 
states that students who are motivated to learn a language may easily 
feel the need for another language, but students who are not motivated 
fail to see how any sort of teaching method meets their needs. To 
increase student motivation in the context of the classroom, role play 
can function as simulative. According to Revell (1979), role play 
activities are highly motivating, and motivation will increase because 
the students can immediately see the application of a role play to life 
outside the classroom; something that cannot be done with mechanical 
drills.
The studies carried out in Turkey may show the desirability of new 
English teaching methods which incorporate role playing instead of 
traditional ones, such as the Grammar Translation Method and Audio 
Lingual Method.
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CHAPTER 3 METHOD
This study was a descriptive case study. In this case study, role 
play activities carried out at a high school classroom, Bilkent 
Preparatory School (BUPS) were observed to examine and describe 
students' receptivity to role playing and to the English language.
The researcher recorded the events as they occurred in the 
classroom during role play activities as a non-participant observer. 
Non-participant observation, as Freeman (1991) says, refers to classroom 
observation without engaging in the activities out in the classroom, 
which leaves the observer free to take notes during observation.
This study involved description, explanation, and interpretation 
of the data gathered through observations, students' questionnaire, and 
the interview with the teacher of the classroom observed for nine 
lessons.
Research Design
In this study, to describe students' receptivity, the five aspects 
of receptivity, that is to say: students' receptivity to their fellow 
learners, to the teachers way of teaching-to teaching material, and to 
being a successful learner-to the idea of communicating with others were 
explored.
Participants
Students in this study referred to 3rd year students of English as 
a Foreign Language (EFL) between the ages of 12 and 14 at BUPS in 
BILKENT. This was an English as a Foreign Language class at the level 
of upper-intermediate. There were twelve (12) students, eleven of whom 
had studied at one year preparatory class to learn the basic structure 
of English language as they were native speakers of Turkish, and one of 
whom was a native speaker of English.
The teacher of this class, Ann Polat, met her students in this EFL class
six hours a week.
Their teacher, Ann Polat, had been using role play activities once 
per week (for two-hour lessons) with this class throughout the year 
(since September, 1994) to encourage her students to create their own 
situations and to empathize. Her criteria in selecting role play 
activities to use with this class was the students needs to be relevant 
(topic/interest)--preferably as a warmer or extension to other 
activities such as vocabulary, grammar, and writing.
Instruments
To determine the students' receptivity to role playing, during the 
nine observations, the Anecdotal Records technique (Wide Lens Technique) 
by Acheson and Gall (1980) was used. Although this technique is 
ordinarily used for supervision, in this study it was used to record the 
events as they occurred in the classroom when role play was used, and to 
identify the extent of the students receptivity to role playing. The 
rationale was that this technique would enable the researcher to record 
all the events occurring in the classroom, in other words, would provide 
comprehensible data about the events in the classroom.
The Anecdotal Record is a technique used "to make brief notes of 
events as they occur in the classroom." (Acheson and Gall, 1980, p. 
127) . They further describe the Anecdotal Records Technique as a type 
of record that consists of handwritten notes made by the researcher as 
s/he sits somewhere in the classroom. These notes usually consist of 
short descriptive sentences. Each of these sentences summarizes a 
discrete observation, and forms a "protocol" of what happened. The 
sentences should be as objective and nonevaluative as possible. As a 
broad-focus technique, it is suggested for use in collecting descriptive 
data about teacher and student behaviors. The wider the lens, the more 
behaviors can be obtained to observe. Not only can the teachers' and
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students' behaviors be observed an described in the anecdotal record, 
but also the context of the teacher's lesson also be recorded through 
the Anecdotal Record.
To confirm the results drawn from the observational data, students 
were given a questionnaire composed of 4 questions which included total 
of 18 items. The students' responses to the questionnaire were compared 
with the observational data.
Finally, the teacher was interviewed to gather data about the 
students' receptivity to role playing from her perspectives. The 
teacher was asked 7 questions that covered the 5 aspects of receptivity. 
The format of the interview was partly semi-structured and partly open- 
ended. The interview data helped to confirm the final results drawn 
from the comparison of observational data and the students' responses to 
the questionnaire. ^
Procedure
The classroom was observed nine times by the researcher once or 
twice a week for six weeks (two and a half months) according to the 
teacher's lesson program for role plays, using the Anecdotal Records 
technique, between March 24th 1995 and May 30th 1995. No classroom 
observations were conducted during the, semester break or the holidays.
Following the completion of observations, the questionnaires were 
administered to the students to verify the observational data. Finally, 
an interview with the teacher was held to support the data obtained by 
the comparison of observational data and students' responses to the 
questionnaires.
Concluding Remarks
The data gathered from three different sources, classroom 
observations, student's questionnaire, and teacher interview were 
triangulated. Triangulation was done through comparing the results
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obtained.
Historical Background of the Content of the Study at BUPS 
Bilkent University Preparatory School (BUPS) "is an English 
medium, preparatory school for University education." (BUPS Curriculum, 
1995-96, see Appendix) This school aims at providing an environment for 
a creative and disciplined study, the quest for information, acquisition 
of knowledge, and independent thinking, and provides an opportunity for 
international qualifications. The main objective of the school is high 
academic achievement for college level studies. The school aims at 
meeting the needs of both Turkish and non-Turkish students, and the 
curriculum is adapted accordingly. In the middle school, the compulsory 
courses proposed by the ministry are followed for Turkish students. The 
courses in the high school meet all requirements for graduating from a 
Turkish high school. An international curriculum is^followed for non- 
Turkish students. The English National Curriculum is taken as the basis 
for that curriculum by considering the needs of the other countries. In 
curriculum design, the main aim is to make students independent thinkers 
and learners. Practical activities are emphasized to encourage students 
to "learn by doing rather than by having facts and information delivered 
entirely by the teacher." (BUPS Curriculum, 1995-96, see Appendix)
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CHAPTER 4 RESULTS 
Introduction
This descriptive case study aimed at investigating the students' 
receptivity to role playing which was assumed to be communicative 
classroom activity, considering 5 different aspects of receptivity.
The data were collected through classroom observation, a student 
questionnaire, and an interview with the teacher of the classroom 
observed. As mentioned in Chapter 3, the Anecdotal Records technique 
was used in the nine classroom visits to BUPS. The classroom 
observations were conducted over a period of two and a half months.
The responses to the questionnaire given to the students were compared 
with the data gathered through observations to confirm the results drawn 
from the observational data. Finally, the emerging themes drawn from 
the data gathered through the observations and questionnaire were 
compared with the data collected through interview with the teacher to 
see if they support each other for the purposes of triangulation.
In analyzing the data, the triangulation method was used.
The concept of triangulation is one that is frequently encountered in 
the literature of sociology and anthropology, and in that of psychology. 
Cuba. (1981) defines the triangulation method used in qualitative data 
analysis as the following:
In general, it refers to a process of comparing and contrasting 
information drawn from different sources, and/or determined by 
different methodologies. Presumably, when such information fits 
together-articulates so as to provide some sense of structural 
corroborâtion-and/or is cross-confirming, one can have more 
confidence in it than otherwise...This technique can be used in 
several ways: by crossreferencing information drawn from different 
sources... in order to build structural corroboration, and by using
different information collection methods... such as records, 
interviews, and observations (p. 250).
In the light of the suggestions made by Cuba, the data gathered from 3 
different sources (observation, interview, and questionnaire) were 
triangulated. Triangulation was first done by reading through the 
observational data coded under each of the 5 aspects of receptivity. 
Then, the students' responses to the questionnaires were compared with 
the coded observational data. Finally, the data gathered from the 
interview with the teacher were compared with the data collected through 
observations and students' questionnaire to confirm the results obtained 
by comparison of the observational data and questionnaires. The 
teacher's responses to the interview questions were used to examine if 
the teacher's and students' responses matched.
Miles and Hub^rman (1994) explains the steps for coding as 
follows :
...a) defining clear categories (codes), b) organizing these 
into a more or less explicit structure, embodied in a "thesaurus" 
or codebook, and c) pairing of the codes with appropriate places 
in the database. (p. 45)
In this study, the steps for triangulation suggested by Guba (1981) were 
followed, and the first two steps (a and b) suggested by Miles and 
Huberman (1994) were used as they fit Cuba's method of triangulation.
Limitations of the Study
This study had two limitations. First, it is limited to one high 
school class at BUPS at Bilkent. Second, the observations were limited 
to one sort of drama activities (role play).
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Data Analysis
The Analysis of Observational Data 
In analyzing the observational data gathered through nine 
classroom visits, the procedure of qualitative data analysis suggested 
by Merriam (1988) was followed. First, the data were read through 
several times from the beginning to the end. While reading, the 
researcher jotted down notes and comments. At this stage, the 
researcher was holding a conversation with the data, asking questions, 
and making comments. The notes were developed into a primitive outline 
or system of classifications into which data were sorted initially. The 
outline began with a search for regularities. Patterns and regularities 
then were transformed into categories into which subsequent items were 
sorted. These categories representing emerging themes were discovered 
fr;om the data according to the five aspects of receptivity as shown in 
Table 1 below.
1. Students receptivity to their fellow learners (RFL): To analyze the 
Students' Receptivity to Fellow Learners, four categories (students' 
peer preference, cooperation within the groups and pairs, cooperation 
with the other groups and pairs, interest in other groups acting out) 
were analyzed. This aspect of receptivity mentioned in the Introduction 
may seem similar to the last aspect of receptivity--Receptivity to the 
Idea of Communicating with Others (RICO). To make this point clear, it 
should be noted that in role play activities, students working in groups 
first become receptive to their classmates, then become receptive to 
communicating with others outside the class. That is to say, the first 
one is the prerequisite for the second step to realize authentic 
communication in a classroom setting.
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Observational Data: Emercring Themes 
(Receptivity to Fellow Learners-RFL)
Table 1
28
RFL PP C-IT C-IN I-P
OB 1 While easily Two students, No acting
forming agreed a girl and a out
T-PR groups and on choosing boy from
S-PL pairs G>G 
and B>B
spokespersons 
and discussing 
their plans 
without 
having any 
problem among 
the groups 
and pairs
different 
groups walked 
about to ask 
vocabulary to 
other groups 
and pairs
OB 2 Still Writing their Three No acting
working in own plays students out
RH the same groups and 
pairs
they planned 
adding new 
ideas and 
discussing 
together in 
groups and 
pairs either 
in the corner 
of the room 
or under the 
teacher's desk
from different 
groups and 
pairs (girls 
and boys) 
asked
questions to 
other members 
of the groups 
and pairs
Note: The reason for using different structures for different occasions 
is to show the continuous actions with -ing, and the temporary 
actions with -simple past.
Abbreviations:
Receptivity to Fellow Learners (RFL)
Subsequent items for Receptivity to Fellow Learner:
Peer Preference (P-P)
Cooperation Intragroup (C-IT)
Cooperation Intergroup (C-IN)
Interest in Others' Performance (I-P)
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Table 1 continued
RFL PP C-IT C-IN I-P
OB 3 Still All the A student They all
working in groups and from other watched
PER the same pairs were group acted each othergroups and rehearsing out instead clapping
and pairs their plays of the absent and
they wrote, 
some of them
group member laughing
out of the 
class for 
rehearsal 
some in the 
corner of the 
room on the 
floor, and 
some others 
under the 
teacher's 
desk
OB 4 While No Three ss They all
forming disagreement from listened
T-PR groups and within the different to each
RH pairs, G>G groups groups asked other and
PER and B>B and the meanings statedpairs during of a couple their
discussion of words to agreement
and the other group and dis_
spokespersons members agreement
were the ones 
chosen by the 
groups themselves 
to report the 
results
Abbreviations:
Receptivity to Fellow Learners (RFL)
Subsequent items for Receptivity to Fellow Learner: 
Peer Preference (P-P)
Cooperation Intragroup (C-IT)
Cooperation Intergroup (C-IN)
Interest in Others' Performance (I-P)
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Table 1 Continued
RFL PP C-IT C-IN I-P
OB 5 While Girls No They all
forming shouting at relationship watchedT-PR groups and each other each
RH
PER
pairs
G>G and B>B
(disagreement) other and
stated
their
agreement
and dis_
agreement
OBS 6 While During the Two ss They all
forming presentations helped watched
T-PR groups and ss good at other each other
RH pairs, drawing groups and stated
PER G>G and B>B undertook the 
responsibility 
for drawing on 
the board
drawings 
on the 
board
their 
agreement 
and dis_ 
agreement
OBS 7 While A member of Girls and They all
forming each group was boys shouted watched
T-PR groups and reading out at each other each
RH pairs, the paragraphs other and
PER G>G and B>B others making comments
stated 
their 
agreement 
and dis 
agreement
Abbreviations:
Receptivity to Fellow Learners (RFL)
Subsequent items for Receptivity to Fellow Learner: 
Peer Preference (P-P)
Cooperation Intragroup (C-IT)
Cooperation Intergroup (C-IN)
Interest in Others' Performance (I-P)
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Table 1 continued
RFL PP C-IT C-IN I-P
OB 8 While Ss read the One student Only oneforming poem within asked the groupT-PR groups and the groups meaning of acted outRH pairs and pairs a word to because
G>G and B>B acting out 
and laughing 
at each other, 
and nobody was 
offended by 
the strange 
names they 
gave to each 
other
another
group
members
of the 
limited 
time 
Others 
watched 
laughing
OBS 9 Still During the A student Clapping,
working in last minute substituted shouting.
RH the same rehearsal, taking a mini and
PER groups and 
pairs
all the 
groups were 
discussing 
how to improve 
their plays
role in 
another 
group for the 
absent member 
of the group
laughing
Note: The reason for using different structures for different occasions 
is to show the continuous actions with -ing, and the temporary 
actions with -simple past.
Abbreviations:
Receptivity to Fellow Learners (RFL)
Subsequent items for Receptivity to Fellow Learner:
Peer Preference (P-P)
Cooperation Intragroup (C-IT)
Cooperation Intergroup (C-IN)
Interest in Others' Performance (I-P)
T-PR
S-PL
RH
PER
Teacher's Presentation 
Students Planning 
Rehearsal Performance
A. Peer preference (PP): When we view the data in terms of PP, we see 
that during the nine visits, the girls and boys worked in different 
groups and pairs. One can come to the conclusion that role play 
activities may not be an effective way to make students receptive to
fellow learners. However, the findings drawn from the other three 
categories presented below may show that students peer preference may 
not be the evidence to measure students receptivity. The main 
conclusion that can be drawn from this data is that the way that the 
teacher sets the groups and pairs can be a good model for teachers to 
leave students free in choosing their partners and group peers while 
using role play activities.
B. Intra Cooperation (C-IT): The students worked cooperatively within 
the groups and made unanimous decisions either in discussions or in 
choosing spokespersons to report their results or to write their own 
plays as a secretary. Except for the only one disagreement within one 
group (obs 5), students worked cooperatively within the groups and pairs 
There was an agreement in choosing a place to work (in the corner of the 
room on the floor, under the teacher's desk, or in front of the door).v 
All the members of the groups and pairs undertook different 
responsibilities according to their abilities in drawing, cutting out, 
singing).
C. Inter Cooperation (C-IN): The students in this class (at BUPS) were 
all eager to help each other when needed. For instance, they helped 
each other with unknown vocabulary. It was common to see students, 
either boys or girls walking around to ask the meaning of a word to the 
other groups and pairs which were either boys' or girls' groups and 
pairs. The students also helped each other by taking mini roles in 
other groups as a teacher or as a student. In addition, for drawings 
needed for presentations to do on the board, students from other groups 
helped the other groups and pairs. In only one observation (obs 7), 
girls and boys shouting at each other.
D. Interest in other crroups performance (I-P) : All the groups and pairs 
showed interest to other groups and pairs while performing their role
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plays, and watched either in silence or clapping or laughing.
2. Students receptivity to the teachers way of teaching, and Students 
receptivity to the teaching material:
These two aspects of receptivity were treated as interrelated in 
this study, the rationale is that if the students are receptive to the 
teaching material, it can be argued that, this would show their 
receptivity to the method that the teacher uses because it is the 
teacher who prepares or selects and presents the materials to the class. 
To m.easure the students' receptivity to the teacher's way of teaching 
and to the teaching material, students reactions at 3 different phases 
of role play activities were recorded as shown in Table 2:
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Observational Data: Emergincr Themes
Receptivity to the Teacher^s Wav of Teaching-RTWT and 
Receptivity to Teaching Material-RTTM
Table 2
RTWT
RTTM
R-PM R-TI R-WFL
OB 1 When the teacher Silence They said "It
presented the would be enjoyable
T-PR material, 3 ss and exciting to
S-PL from different stay and plan a
parts of the 
class rushed 
to distribute 
the materials 
to the class 
whose hands 
were raising
kidnapping"
OB 2 When the teacher Listened The teacher didpresented the carefully ask if they
RH sheets with the V wanted to leave
steps to be 
followed for
the class
kidnapping plan, 
all the students
rushed to have
one
Abbreviations :
(R-PM) Reactions to the Presented Materials 
(R-TI) Reactions to the teacher's Instructions 
(R-WFL) Reactions When the Teacher Freed to Leave
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Table 2 continued
RTWT
RTTM
R-PM R-TI R-WFL
OB 3 No material Most of the ss They said "We
presented did not listened would like to
PER as they were 
rehearsing 
their plays
perform our 
our plays"
OB 4 When the teacher Either in silence The teacher did
presented the or clapping not ask if they
T-PR material, the ss wanted to
RH rushed to have participate in
PER one the activity
OB 5 All the ss While the teacher The teacher didshouted and was writing the not ask if they
T-PR clapped when instructions on wanted to leave
RH they saw the the board, the ss the class
PER picture ofsergeant
transplanting
were in silence to 
read what was on 
the board
OB 6 No material Listened in Teacher did not
T-PR
RH
PER
presented silence ask if they wanted 
to leave the class
Abbreviations:
(R-PM) Reactions to the Presented Materials 
(R-TI) Reactions to the teacher's Instructions 
(R-WFL) Reactions When the Teacher Freed to Leave
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Table 2 continued
RTWT
RTTM
R-PM R-TI R-WFL
7 Silence Silence Teacher did not 
ask if they wanted
T-PR
RH
PER
to leave the class
OB 8 When the teacher With smiling They did not
presented the faces want to leave
T-PR materials (poem the class: They
RH and a sheet with said "No, we would
the situations), like to do the
all the members activity, and we
of the groups 
and pairs rushed 
to have one
like the poem
VOB 9 No material Most of the The teacher didpresented ss did not not ask if they
RH as they were wanted to leave
PER rehearsing
Abbreviations:
(R-PM) Reactions to the Presented Materials 
(R-TI) Reactions to the teacher's Instructions 
(R-WFL) Reactions When the Teacher Freed to Leave
T-PR
S-PL
RH
PER
Teacher's Presentation 
Students Planning 
Rehearsal 
Performance
A. Students' Reactions to the Presented Materials (R-PM): When the 
teacher presented material, all the members of the groups and pairs were 
willing to have one, or to distribute to the class. This shows that 
students were willing to see the material presented. In observation 5, 
students clapped and shouted when the teacher showed a picture of a 
sergeant transplanting. This may be due to a specific subject that they 
liked most, which the teacher must have already predicted.
B. Reactions to the teacher's instructions (R-TI): When the teacher was 
giving instruction for role playing, they listened to the teacher in 
silence carefully except for the times when they were rehearsing. This 
might be due to the fact that while rehearsing, the students' foci were 
the plays that they wanted to perform well. Although they were not 
listening, the teacher repeated the instructions several times without 
interrupting their rehearsals.
C. Students' reactions when freed to leave the class (R-FL): When the 
teacher asked them to leave the class if they did not want to do role 
playing activity, they never chose to leave the class, and they said 
that it would be enjoyable and exciting to stay in the class to do role 
playing, and they would like to perform their plays, and they would like 
to do the activity.
4. Students receptivity to being a successful learner and.
Students receptivity to the idea of communicating with others:
These two aspects of receptivity are put under the title of 
"motivation" as Allwright and Bailey (1991) suggest. The students' 
motivation was identified through selecting the regularities of their 
reactions at different stages of role play activities. These patterns 
were put under these two aspects of receptivity as shown in Table 3:
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Table 3
Observational Data: EmercririQ Themes
Receptivity to Being Successful Learner-RBSL and
Receptivity to the Idea of Communieating with Others-RICO
RBSL
RICO
F-HR F-C F-L W-PER R-CA R-CO
OB 1 15 When the During No No Teacherteacher the acting absence reminded.
T-PR presented discussion out Ss were
S-PL material within the stillgroups and discussing
pairs either 
in front 
of the 
door 
or at
their desk
OB 2 8 During During No No Laughing
the the acting absence at
RH present­ kidnapping out eachation of planning other
the mater­
ials
OB 3 0 During During All the Group Clapping
the the groups members and
PER rehearsal rehearsal and modified dancing
and after and after pairs their
each each were play
performance performance shouting into a
to be the play
first to with
perform two
actors
F-HR Frequency of Handraising
F-C Frequency of Clapping
F-L Frequency of Laughters
W-PER Willingness to Perform Role Playing
R-CA Reactions in the Case of the Group Members' absence
R-CO Reactions When the class was over
Table 3 continued
39
RBSL
RICO
F-HR F-C F-L W-PER R-CA R-CO
OB 4
T-PR
RH
PER
41 No
clapping
During
the
discussion 
within the 
groups and 
pairs
No
acting
out
No
absence
When the 
teacher 
said 
"time is 
over, ss 
shouted 
to finish 
the task
OB 5 When
the
teacher
presented
the
material
and
after each 
performance
The
idea of
using
animal
heart
for
trans­
plantation 
made the ss 
laugh 
during 
their
discussion
After No
each absence
perform.
groups
and
pairs
shouted
"It's
our
turn"
Ss were
still
asking
questions
to the
last
performers
to
discuss
OB 6
T-PR
RH
PER
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to tell 
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After
each
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different 
endings 
for the 
story
F-HR Frequency of Handraising
F-C Frequency of Clapping
F-L Frequency of Laughters
W-PER Willingness to Perform Role Playing
R-CA Reactions in the Case of the Group Members' absence
R-CO Reactions When the class was over
Table 3 continued
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RICO
F-HR F-C F-L W-PER R-CA R-CO
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RH
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No
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OB 8 22 When the During Only three No When
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a sheet at each raising two
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performance down raising
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OB 9 0 After During All the A S t . Taking
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RH perform. after were ted the material
PER each ready absent away andperform. to member making
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so the group
teacher in a mini
arranged role
the turns 
by tossing
F-HR Frequency of Handraising 
F-C Frequency of Clapping 
F-L Frequency of Laughters 
W-PER Willingness to Perform Role Playing 
R-CA Reactions in the Case of the Group Members' absence 
Reactions When the class was over 
Teacher's Presentation 
Students Planning 
Rehearsal
R-CO 
T-PR 
S-PL 
RH
perform.: Performance
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A. Frequency of hand raising:
It should be noted that in drama activities like role playing 
students actually are not required to raise hands except during the 
teacher's presentation stage as Ladousse (1987) states. Therefore, the 
frequency of hand raising was recorded only during the teacher's 
presentation stage to identify the students motivation in discussion 
stage to prepare role playing.
B. Frequency of clapping: The students were clapping hands when the 
teacher presented material, or started to tell a story, during the 
preparation of the materials for role playing, during the rehearsals, 
after each performance.
C. Frequency of laughter: The students were laughing at each other, but 
this was not in a negative sense. On the contrary, they were enjoying 
laughing at each other during the discussion to plan role playing within 
the groups and pairs, during the rehearsals, and after each performance.
D. Willingness to perform role playing: There was always competition 
between the groups and pairs to be the first to perform. Only one group 
of girls did not want to perform once as they were not ready.
E. Reactions in the case of their group members' absence of a group 
member to perform: In those cases, the group members tried to modify the 
role play not to postpone their performance to the next lesson, or they 
asked a member of another group to substitute.
F. Reactions when the class was over: It was always the teacher who 
reminded the students that the time was running out, but the students 
never left the classroom without finishing their tasks. They left the 
class discussing their plan, or laughing at each other, or clapping and 
dancing, or shouted or raising hands to perform, or taking their 
materials away.
(It should be noted that noise in the classroom may seem problematic.
However, the teacher never warned the students not to make noise. Due 
to the nature of role play activities, noise can be ignored when using 
role play activities to leave students free to encourage their 
productivity.)
To make the findings clear, the summaries of the 5 observations attached 
to appendices are presented below:
Observation 1
This lesson was the presentation and planning for role playing 
which would be done in six hours over three days. The activity was an 
imaginative type of role play activity based on narrative writing.
The students were supposed to plan a kidnapping in groups and pairs.
The teacher let the students free to set their own groups or pairs.
What impressed me was that the teacher did not approach the groups and 
the pairs for about ten minutes, and to make sure about the students' 
willingness, she said that they were free to leave the classroom.
During the planning, the students were still discussing their kidnapping 
plans. Students raised hands 15 times.
Observation 2
This lesson was about the second part of the kidnapping plan. It 
consisted of planning and rehearsing. The teacher presented a new 
material with the instruction how to plan a kidnapping to help ss 
reorganize, modify, and elaborate their plans in the form of a play to 
act out. The teacher was acting as a facilitator, walking around, 
providing students with materials. Nobody was aware of the time until 
the teacher reminded that the time was over. Ss raised hands 8 times 
during the lesson, but they were asking questions to each other, to 
other group members or to their teacher while she was walking around.
It was not possible to record all the conversations took place between 
the students and the teacher.
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Observation 3
This lesson was the final and students acted out their own plays. 
During the lesson, the students were moving around like real theater 
actors and actresses, furthermore they were all play writers. They 
planned, wrote, and acted out themselves in front of a strange 
participant observer. Each performance was very creative and enjoying. 
They were all clapping hands and laughing during the performances. As 
it was acting out, students did not raise hands at all.
Observation 4
This time the students received a sheet with situations "if you 
were..., what would you do?". The students were supposed to answer the 
questions by putting themselves into the given situations. This 
activity based on problem solving involved the students into a 
discussion about moral principles. They were all competing to take 
turns either to ask question or to answer or to state their 
disagreement. They were all laughing and making fun with stupid 
answers. It was enjoyable to observe such a dynamic class. As usual, 
girls and boys worked in different groups.
Observation 8
In order to prepare the students for role playing, the teacher 
presented a poem with lies to discuss. While reading in groups and 
pairs, the students were exaggerating the events in the poem, and 
laughing. When they received the second sheet with the situation to 
improvise, they had already been involved in the activity through the 
poem. The given situations that reminded the students of their daily 
routines at home created context in the classroom. The activity was 
based on problem solving--what to do when late for home. The level of 
the noise was too high to hear what they were speaking. However, this 
increasing level of the noise may be the evidence for their motivation
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and enjoyment. Some were singing songs, some others were laughing, some 
were clapping.
The Analysis of the Questionnaire
To analyze the questionnaire, the students' responses to the 
questions were coded under the 5 aspects of receptivity to confirm the 
observational data and to examine if the students feel in the same way. 
Question 1 asked students to circle the activities that they enjoyed 
most. This question that included different types of classroom 
activities (vocabulary work, listening, reading, writing) aimed at 
learning how many students in the class enjoy participating in role play 
activities rather than in the other activities. This would be the 
confirmation for their responses to the other questions.
* 11 students out of 12 circled the item "role playing".
Question 2 asked students to circle any of the 3 items designed to 
determine students' feelings about their receptivity to fellow learners, 
to teaching material, and to the teacher's way of teaching.
The first item (a) of the student questionnaire presented the students 
one possible reason for their feelings of enjoyment to measure their 
beliefs about the role of role play to make them receptive to fellow 
learners: 6 students circled this item "when we are involved in such 
kinds of activities (role plays), I have the opportunity to communicate 
in English with my classmates much more than the other one/s given 
above".
In comparison with the observational data to be confirmed, half of 
the class believed that role play activities provide them with the 
opportunity to communicate in English with their fellow learners.
The second item of this question (b) presented the students another 
possible reason for their feelings of enjoyment to measure their beliefs 
about the role of role play to make them receptive to teaching material:
5 students circled this item "as the materials we used in those 
activities (role play) seem more interesting to me rather than the 
others given". In comparison with the observational data to be 
confirmed, almost half of the class agreed that materials used in role 
play activities were interesting.
The third item of the question 2 (c) presented the students 
another possible reason for their feelings of enjoyment to measure their 
beliefs about the role of role play to make them receptive to the 
teachers' way of teaching: 4 students circled this İrem "I especially 
liked the way our teacher presented the role play activities that they 
liked most"
In comparison with the observational data to be confirmed, one 
third of the class thought that the way their teacher presented role 
play activities was liked most by them.
(Two students circled all the three items a. b. and c.)
The last item of this question (d) was open ended question. For this 
part, two students one of whom circled the item a. and the other of whom 
circled the item c. noted that role playing is "fun". Another student 
who felt that role playing helped them learn more about language as well 
as it was fun and entertaining. A student noted that role playing was 
enjoyable and they learned more when they actually presented it.
In Question 3, students were supposed to choose one or more adjectives 
given to write opposite the given adjectives in order to identify the 
students' feelings about role playing and to support their own responses 
to the questions 1 and 2. For this question, for role playing, the 
students' responses were as follows:
* 7 students (enjoying)
* 3 students (entertaining)
* 2 students (interesting)
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* 2 students (fun)
* 1 student (simulating)
The students' responses revealed that they were interested in role 
playing as they all had positive feelings about role playing. None of 
the students expressed any negative feelings about role playing although 
they were given the opportunity in the questionnaire to indicate any 
negative feelings by using the given adjectives in the list, such as 
time consuming, useless, demotivating, and boring, etc.
Question 4: In this question, the students' responses were used to 
identify whether the students felt that role playing motivates them to 
be successful learners and to communicate with others in English. This 
question includes two aspects of receptivity under the umbrella of 
"motivation”: receptivity to being a successful learner and receptivity 
to the idea of communicating with others. As for the students' 
responses to this question, 7 students included role playing activities 
in their lists of activities that they found encouraging to learn 
English more than the others.
In comparison with the observational data, more than half of the 
class found role play activities encouraging to learn English as it 
motivated them to be successful learners and to communicate with others. 
Two students did not answer this question, and Brian who was the only 
native speaker of English in this class responded this question as "I 
have known English all my life".
The findings obtained from the student's questionnaire supported 
the findings of observational data. The emerging themes obtained from 
the comparison of two sources, observational data and student's 
questionnaire revealed that students were receptive to role playing 
activities. The responses that the students gave showed that they were 
aware of the function of the role play activities for communication to
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motivate them. They were also aware of the power of role playing in 
making them receptive to different phenomenon in the classroom context. 
In addition, the students had positive feelings about the materials they 
used in role play activities.
The Analysis of the Interview
The teacher was interviewed after the observations finished the 
questionnaires given to the students. The aim of the interview was to 
examine if the teacher's and students' responses matched. For the 
purpose of the triangulation, the teachers' responses to the questions 
composed of five aspects of receptivity were compared with the final 
findings drawn from the observational data and students' questionnaire. 
Students' Receptivity to Their Fellow Learners:
In comparison with the data gathered through observations and 
questionnaires, the teacher's response to the question about her belief 
about the role of role play activities in making her students receptive 
to their fellow learners was as the following: She believes that role 
play activities encourage her students to become receptive to their 
fellow learners by making them aware of the fact that they have to work 
with others in the class. She thinks that they are not quite as patient 
while watching the others in the classroom as they are doing their own 
things (producing material, discussing within their own groups and 
pairs). These responses confirmed the findings drawn from the 
comparison of both the observational data and the data from the 
students' questionnaire. Her responses revealed that she did function 
not only as a facilitator but also as a participant observer in this 
class to examine her students' feelings toward each other in their 
language learning experience.
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Students^ Receptivity to the Teacher^s Wav of Teaching and.
Students' Receptivity to Teaching Materials:
The teacher's response to the question about her belief about her 
students' receptivity to the methodology she was using was as the 
following: She feels that her students are likely to be receptive to
any kind of teaching if they find the activities enjoying and 
intelligent, and if the activities are designed according to their 
expectations. She emphasizes the idea that her students are only 
satisfied when having reasons to do any activity. She says that role 
playing is the one that gives the students the opportunity to have a 
reason to do, such as problem solving, finding a murderer as detectives, 
kidnapping to ask for a ransom, etc.
The response she gave to the question about her students' 
receptivity to the activities including materials^ used was as the 
followings: She said that handouts make them motivated and excited as 
they receive something to explore. She adds that some presentations may 
not seem relevant, but helps them be involved in the activities, such as 
using a poem to motivate them for the following role play activity.
The responses that the teacher gave to the interview questions support 
the emerging themes drawn from the comparison of the observational data 
and the students' questionnaire.
Students' Receptivity to Being Successful Language Learners and. 
Students' Receptivity to the Idea of Communicating with Others:
About her students' receptivity to being a successful learner and 
to the idea of communicating with others (motivation) , she said the 
following: She argues that role playing directly involves students into 
the communication process as they have to use the language, and they 
become less self-conscious for making mistakes as they are aware that 
they are not supposed to use proper grammar rules, and they have the
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chance to correct each other for both pronunciation and vocabulary use. 
When compared her responses to this question with the findings obtained 
through comparison of the observational data and the students' 
questionnaire, it can be said that the researcher observed the class, 
the students of this class, and their teacher all agreed on the idea 
that role playing motivates students to learn English.
The conclusion that can be drawn from the data obtained from 
three different sources triangulated is as the following:
1. Students receptivity to their fellow learners: If students were 
allowed to choose their partners and group peers for role playing, they 
would be more receptive to what they are doing. This would make them 
more competitive and curious about what the other groups are doing.
2. Students receptivity to the teachers way of teaching and,
3. to the teaching material v
These two aspects of receptivity were taken as interrelated. 
Results revealed that communicative materials used with role play 
activities may easily make students receptive to any teachers way of 
teaching if the materials used for role playing put students into an 
experience of communication with an interesting topic for students.
4. Students' receptivity to being a successful learner and,
5. to the idea of communicating with others
These two aspects of receptivity were analyzed under the title of 
"motivation". It can be argued that students motivated by communicative 
materials used with role play activities are receptive to being a 
successful learner and to the idea of communicating with others.
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CHAPTER 5 CONCLUSION 
Summary of the Study
The main concern of the present study was to investigate how 
receptive students of EFL are to role playing. To determine students' 
receptivity to role playing, 5 aspects of receptivity were used by 
categorizing in different patterns. Coding was done according to the 
related issues in the literature with the 5 aspects of receptivity.
This study was conducted at the Bilkent Preparatory School (BUPS). In 
this school, a class with 12 students at upper-intermediate level was 
observed when role play activities were carried out over a period of 2 
months.
Data were collected through 3 different sources, 9 classroom 
observations, a students' questionnaire, and an interview with the 
teacher of thevclassroom observed for the purpose of triangulation.
To triangulate, first, the observational data were coded under each of 
the 5 aspects of receptivity. Then, the students' responses to the 
questionnaire were compared with the coded observational data. Finally, 
the emerging themes drawn from the comparison of the two sources 
compared with the data collected through the teacher's responses to the 
interview questions composed of 7 questions.
The instrument used to collect data for identifying the students' 
receptivity was the Anecdotal Records technique which is commonly used 
to record what actually happens in the classroom by making brief 
handwritten notes of events. To confirm the data gathered through 
observations, the students were given questionnaires. The students' 
questionnaire was composed of 4 questions including 18 items. After 
making the comparison of the observational data with the students' 
responses, the data gathered from the teacher's responses to the 
interview questions used to confirm the final result. The interview was
composed of 7 questions, and the format was semi-structured with open- 
ended questions (why?).
Discussion of Findings and Conclusions 
In the current study, the aim was to determine the students' 
receptivity to role playing using the 5 aspects of receptivity as 
introduced by Allwright and Bailey (1991). The results demonstrated 
that students were receptive to role playing. Observational data 
provided observable behaviors of the students were analyzed by using 
patterns under the 5 aspects of receptivity . One may draw the 
conclusions from the observational data that role play activities are 
effective in teaching English for communication. For the confirmation 
of the observational data, the students' responses were the concrete 
evidence to come to conclusion that they all agreed on the effectiveness 
of role play activities for communication. The findings drawn through 
comparison of the observational data and students' responses to the 
questionnaire were confirmed by the teacher's responses to the 
interview. The results revealed that the teacher were aware of the 
feelings and expectations of her students, so she used role playing with 
her class who enjoyed communicative activities and believed the 
effectiveness of role playing for communication.
Pedagogical Implications and Recommendations 
Based on the results of the study, it can be argued that high 
school students are receptive to role playing as it serves communication 
in the classroom context. Thus, teachers who have "preconceived 
notions" to role plays, as Fanselow (1992) states, may change their mind 
and try to see teaching differently. The researcher suggests that for 
communication to take place, teachers should seek for communicative 
activities taking their students' feelings and interests into 
consideration. Role play activities could be one of these communicative
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activities that students are receptive to. It is the teacher who is 
supposed to explore new techniques and utilize them in their classes for 
the sake of communication to take place.
Implications for Further Research 
The data obtained from this study several questions for further 
research. Researchers may want to replicate this study with a large 
class at different levels of students in terms of language proficiency 
to examine if role play works with large classes at different levels.
Another area that could be investigated is examining the 
correlation between different types of drama activities 
through an experimental study. A further suggestion could be a diary 
study through which students are supposed to keep diary in order to 
provide the researcher with first hand data to interpret. Finally, and 
the most importantly, a similar study should be conducted at a Turkish 
state high school.
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Appendix A 
Consent Form
Dear Students,
I am a teacher of English at preparatory program (YADIM) at 
Çukurova University. This year I am attending the MA TEFL Program 
at Bilkent University. The purpose of my study is to investigate 
how much students are receptive to different classroom activities.
In order to help me achieve the aims of my research, I hope 
you will be honest in your answers. Your answers will be kept 
confidential. In other words, no information will be revealed in 
any way that will lead the identification of the respondents 
who participate. Cooperations, of course, voluntary. However, I 
hope you will seriously consider taking part in this study.
If you have any questions, please ask me.
Thank you very much for your cooperation.
OYA KATIRCI
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Appendix B 
Questionnaire
Please answer the questions below:
* Please circle your choice
1- Which class activity/activities given below do you enjoy 
participating most?
a) Vocabulary work
b) Role playing
c) Listening
d) Speaking
e) Reading
f) Writing
g) Others (please write, which?)
2- Why do you enjoy the one/s that you have circled?
* Please circle your choice/s
a) When we are involved in such kinds of activities, I have the 
opportunity to communicate in English with my classmates much 
more than the other one/s given above.
b) As the materials we use in those activities seem 
more interesting to me rather than the others given above.
c) I especially like the way our teacher presents the 
activity/activities that I circled above.
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d) Others
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3- Please put one or more adjectives either using the given 
adjectives or your own across the activities below.
(boring, interesting, enjoying, simulating, entertaining, 
useless, time-consuming, demotivating, dissatisfying, provoking, 
satisfying)
a) Vocabulary work
b) Role playing
c) Listening
d) Speaking
e) Reading
f) Writing
g) Others (please write, which activity first)
4- Which type/s of the activity/activities given above, do 
you think, encourage you to learn English more than the others in 
the list given above?
Others:
Appendix C 
Anecdotal Records
Observation 1
Date: March 24th, 1995
8:35 -Students are given instruction sheet designed for writing narrative 
-clappings
-all ss rushed to have one copy 
-Teacher asks ss to read sheet
-Teacher summarizes what they are supposed to do to make 
it clear
-Teacher asks ss if they have any questions or suggestions for task 
-5 ss raising hands to ask questions
8:45 -After 10 minute instruction, ss get into groups and pairs (girls and 
boys formed different groups)
-Teacher freed ss to choose their partners and group 
members
-Ss starts to discuss within groups and pairs speaking English taking 
roles of kidnappers like gangs 
-laughters
8:55 -Teacher does not interfere with their discussion for ten minutes
-Teacher says anybody who wouldn't like to do activity may leave the 
class for library
-Some ss say "It would be enjoyable and exciting to stay and plan a 
kidnapping"
9:00 -She walks about and visits each group and pair
-4 Ss from different groups ask vocabulary to teacher and she answers 
them using the words in sentences 
9:15 -2 students walk about and ask vocabulary to other groups
-Ss discuss within groups and pairs like real gangs
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9:30 -Each group has decided on characters in gangs, and types of 
characters: kind, cruel, intelligent 
-laughters
-Some have decided on plot: hijacking,
-Some have decided on setting for their story 
-Groups do not show their plans to other groups 
9:40 -Teacher remind ss that time Is closing 
-Ss are still discussing 
-4 ss raising hands
9:45 -Teacher says ”your computer class will start, you had better leave 
now, and continue on March 28
9:50 -Students are leaving the class, still discussing their 
kidnapping plans 
Observation 2 
Date: March 28th, 1995
8:30 -Teacher presents an Instruction sheet and students rush to have 
one
-Ss are working in groups with new instruction sheet including 
summary of the previous activity.
-5 ss raise hands to ask questions to teacher 
8:40 -Groups writing down their own plays they have already 
planned. They add some new ideas, discuss together.
-Each group has a spokesperson to take notes. All groups and pairs 
have pictures and newspaper to cut out to use for their plays.
8:50 -Ss are still cutting newspaper to use as ransom notes
-3 ss (girls and boys) walk about to ask questions to other groups 
-Ss making fun and laughing
9:00 -Teacher walks about to check and help them with their study and 
give them some newspaper for writing ransom note
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-dustbin moves around 
-ss still discussing
9:15 -One group singing songs, laughing, and clapping
-Ss list their needs (materials) for their plays (sack, 
rubbish bin, sheet), and give teacher 
9:30 -one group sitting on the floor in the corner of the room another 
group under the teacher's desk and practising their own play 
-3 spokesperson from different groups raise hands to take the 
class attention that they have finished their plays and ready to 
perform
9:40 -teacher reminds that time is closing
-ss, who have already finished or not, still discussing to improve 
their plays
-Ss laughing and making fun ^
Observation 3
Date: April 4th, 1995
8:35 -Teacher asks ss if all the groups and pairs are ready for acting 
out their own kidnapping plays 
-Only the girls in group of 4 are not ready 
-a pair of girls have ¡gone out for rehearsal
-Another group of 3 are trying to modify their play into a play 
with two people because of the absence of one of their group 
members
8:45 -girls in 4 trying to finish their plays 
-laughters
-all groups and pairs working either in the corner of the room 
sitting on the floor or outside the classroom or under the 
teacher's desk
-teacher said "you have two minutes to finish"
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8:50 -ss start to chance their clothes they have with them and painting 
cartoons, and make up
-a girl with moustache and beard and a cousin under her dress 
walking around and boys make fun of her "Are you pregnant?" and 
she says "No, I am a fat man don't you see my moustache?" 
-laughters
8:55 -Teacher says "okay, we start now"
-another student going out to call out groups to come to class 
-Ss are shouting to be the first to act out
-teacher organizes the turns by asking each member of all groups 
and pairs
9:00 -Boys in group of 3 start
-everybody watch them, laughing and clapping 
-some standing, some sitting down ^
9:10 -second group (girls in 4)
-laughing, clappings, and shoutings 
-9:20 -a pair whose member is absent
-a student from other group acts out Instead of the absent group 
member
-this is very enjoying for them as they all wander how he will 
manage to substitute the role 
-Everybody is standing and laughing
-when finished, they congratulate their performance without the 
real actor
9:30 -Final presentation (a pair of girls)
-Two girls are under teacher's desk to present a news on the radio 
with songs
-All groups and pairs watching sitting on the floor 
-Ss clapping and dancing with music
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Observation 4
Date: April 19th, 1995
9:15 -Teacher and students talk about Bayram
-T asks them to look up a dictionary for the word "scruples”
-5 ss raise hands to read out what they have found in the
dictionary
-2 ss read out
-teacher asks what moral principles are 
-4 ss raise hands to answer 
-Teacher lets them to speak 
9:20 -Teacher asks if killing is wrong 
-6 ss raise hands
-Ss answer the question giving their own ideas and feelings about 
killing "
-Other 6 ss raise hands 
-They give their disagreement 
9:25 -Teacher picks handouts
-5 students would like to continue discussion about killing by
raising hauids
-Teacher lets them speak
-Teacher talks about one of her experience and wraps up 
discussion
9:30 -Teacher shows handouts
-Ss rush to take one and go back to their seats 
-Students formed their own groups and pairs 
(girls and boys work in different groups)
-Ss start to read out the sheet within the groups and pairs 
-Teacher takes their attention to make instruction clear 
-She reads out instruction
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9:35 -Ss are supposed to discuss the given situations and make a joint 
decision as to what they would do if...
-4 ss raise hands 
-Teacher answer their questions 
-laughters, noise
-1 students walking about and asking the meaning o£ a word "dovlz 
masasl" In English
9:40 -3 SS ask question to teacher without raising hands
-teacher answers by kneeling down in front of a desk with a group 
of girls around it 
-laughters
-groups and pairs discussing putting themselves into the position 
of people in given situations
9:45 -2 ss ask the meanings of a couple of words to other group members
-ss still discussing 
-laughters
-Teacher asks ss to stop writing 
-5 ss raise hands to speak
-6 ss raise hands to state their disagreement after listening to 
the first 8 speakers
9:50 -Teacher says time Is over, we will continue the next lesson
-Ss shout to finish task, but it was no use 
Observation 8 
Date: May 23, 1995
9:15 -Teacher talks about what they are going to do today
-She says that they are going to read poem about lies 
-Girls and boys form different groups
-Teacher picks the paper with poems and ss rush to have one
9:20 -Ss read out poem within groups and pairs acting out, laughing at
each other
-Teacher asks if they liked poem
-They say altogether "уев, very interesting"
9:25 -One student asking the meaning of a word "naughty" to 
another group
-Ss discussing and answering questions below poem 
9:30 -Teacher asks how many lies there are in poem
-5 students raise hands and 2 of them say there are 4 lies
-Teacher says "lets count them together
-noise
-they have found 10 lies
-Teacher says "look at the situations" and reads out the situation 
9:35 -Students in groups start to discuss giving very strange names to 
each other 
-laughters and noise
-A student with a pair of glasses walking around acting out her 
angry grandmother
-Some others laughing at her and some singing 
9:40 -A group of boys would like to act out first and it is the time for 
ss to watch and clap
9:45 -Teacher thanks them and reminds that time is up
-Other groups and pairs get angry not having time to act out for 
this class and leave the class
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BiLKENT UNIVERSITY PREPARATORY SCHOOL
CURRICULUM OUTLINE FOR PARENTS
ACADEMIC YEAR 1995 - 1996
INTRODUCTION
The curriculum of Bilkent University Preparatory School is designed to enable the students to build 
on previous knowledge and extend their skills and experiences, largely in an English medium. The 
structure of the curriculum from grade 6 through to grade 12 should enable students attending the 
school to achieve success in external examinations inside or outside Turkey. In addition, the 
curriculum enables students entering the school later than grade 6 to take courses at an appropriate 
level.
The school caters for the needs of Turkish (National) and non-Turkish (International) students. The 
content of the curriculum is therefore adapted to the needs of these two student bodies. For Turkish 
students the compulsory subjects and" hours of study for ministry approved Orta classes are followed 
in the middle school. The range of courses and options available in the high school also ensure that 
Turkish students will fulfil all requirements for Turkish high school graduation.
For non-Turkish students, a more international curriculum is followed. While not relying too heavily 
on the curriculum of any one country, the English National Curriculum has been used as a basis in 
establishing the scope of the curriculum where appropriate to our student body.
In accordance with the “School Aims” outlined in this brochure, the delivery of the curriculum is 
designed to enable students to become independent thinkers and learners. Through an emphasis on 
practical activities, students are encouraged to leam by doing rather than by having facts and 
information delivered entirely by the teacher. This aspect of students being responsible for the 
acquisition of knowledge is mirrored in the personal responsibility and self discipline expected of 
them in their behaviour and interaction with other members of the school community.
The following pages summarise the curriculum at Bilkent University Preparatory School. They are 
summaries of much broader curriculum documents prepared by the teaching faculty of the school.
